
 

 

 

 

Case study 3: East Berkshire College  

The importance of learner motivation and 

self-belief 

 

 

From Five Case Studies the delivery of GCSE English and 

Maths to the 16-19 cohort 



 

Introduction 
 

These five case studies were produced as part of a project to identify and document 

effective practice in delivering English and maths to 16-19 year old students, with a 

specific focus on GCSE provision. The project was commissioned and funded by the 

Education and Training Foundation (ETF) as part of a range of initiatives that aim to 

improve sector capacity and capability to deliver maths and English, to raise 

awareness and to directly support improved achievement in GCSE results. Research 

and development activities were carried out by the UCL Institute of Education 

between January and July 2015. 

The aims of the project were: 

 To identify and categorise critical success factors to achieve a strategic 

approach to delivering maths and English at all levels. 

 To identify and categorise critical success factors to achieve a strategic 

approach to delivering maths and English in different educational settings. 

 To identify organisations where effective and promising practice is occurring, 

and to engage five of these providers as partner organisations to collaborate 

on project outputs. 

IOE worked closely with five Further Education (FE) Colleges, each of which 

contributed a case study on an element of their approach to GCSE English and 

Maths delivery. Our partners were: 

 Simon Pollard, Angela Gallaher and Wendy Higgin, Accrington and 

Rossendale College (AccRoss). 

 Tinyan Akin-Omoyajowo, Barking and Dagenham College (BDC). 

 Suzanne Plaister, Emma Chatelier and Anastacia Johnson, East Berkshire 

College (EBC). 

 Steve Fowler, Selby College (SC). 

 Alex Lindsay, South Leicestershire College (SLC). 

 

 

 

 

 

 

 



The importance of learner motivation and self-belief 
 

East Berkshire College: an introduction 

East Berkshire College is a medium sized college with two centres, Langley and 

Windsor. The Windsor campus acts as the Sixth Form College and Creative Arts 

centre while Langley is the vocational and adult education centre. For this project, 

we worked with staff form the Langley centre only. Currently, East Berkshire College 

has a high success rate for GCSE – around 80% for both English and maths.  

East Berkshire College has been judged by Ofsted to be good with outstanding 

features. The report praised the quality of teaching and the high proportion of 

students gaining employment or progressing on to higher levels of study. Ofsted also 

found the College’s provision for English for Speakers of Other Languages (ESOL) 

to be “outstanding”, reflecting the high success rates. 

Overview 

Motivation: A reason or reasons for acting or behaving in a particular way. 

Stimulation of interest and enthusiasm. 

Self-belief: Levels of self-belief are not set in stone; not unchangeable. Life 

experience teaches us to limit ourselves or the ideas we have about ourselves. 

At East Berkshire College we have an inclusive student body and have tried to 

create an ethos or culture of motivation and self-belief through a variety of 

approaches, from redevelopment of the environment and outstanding teaching and 

learning, through the development of a DNA of teaching and learning which 

champions the use of Evidence Based Teaching to develop a growth mind-set, to the 

passionate and knowledgeable staff who care. The college has a “can do” approach 

for both staff and learners. We strongly believe that English and maths are 

fundamental skills for all of our learners and are part of their human rights. English 

and maths is a collegiate responsibility where we all need to work together to 

motivate learners to attend English and maths lessons and subsequently to develop 

skills and achieve their full potential. 

Learners attending English and maths classes often lack motivation and self-belief. 

In the majority of cases, this is because they have previously failed at one or both of 

these subjects and, afraid of continuing the cycle of failure, they do not want to 

attend classes and retake exams. Learners can bring their previous negative 

learning experiences or negative perceptions of their own ability with them, and 

these act as barriers to learning. These barriers need to be acknowledged by all in 

order for learners to overcome them. Inspiring teaching that challenges learners to 

question ideas and reflect on their own ability ultimately motivates, and enables them 

to discard many of the limiting ideas or barriers to learning that they have. 



Headlines 

 English and Maths is a collegiate responsibility. 

 Redevelopment of learning environment. 

 Use of ILT/mobile technology. 

 Development of a learning culture based on mutual respect and high 

expectations. 

 “Expect to be challenged” model of teaching. 

 DNA of Outstanding Teaching and Learning. 

 Central English and maths department. 

 English and maths integral to all courses. 

 Embedding of English and maths skills into vocational courses. 

Redevelopment of Langley – a college for the 21st century 

In 2012, as part of a commitment to continue to raise standards, East Berkshire 

College embarked on a £30m improvement project at the Langley Campus, with 

three phases over three years. The refurbishment has provided state-of-the-art 

learning facilities, which include some internal remodelling and extension to the 

existing main building to provide more spaces that are social and study areas for 

students, a new Learning Centre, enhanced learning environments and improved 

landscaping. 

The first phase of improvements saw the development of the Hospitality and 

Catering Academy and a new multi-purpose Sports Centre. The new bigger sports 

hall has provided a more comfortable environment for GSCE and Functional Skills 

exams. 

Phase Two saw the development of new commercial Hair and Beauty salons, 

enhanced facilities for learners with learning difficulties and/or disabilities, a 

simulated hospital environment for Health and Social Care and a brand new 

Innovation Lab. The two existing lecture theatres were also transformed into a single 

spacious lecture theatre, which has been used for GCSE revision sessions and has 

enabled us to teach bigger groups using a variety of learning technologies. 



 
Impact 

The development of the learning environment at Langley has boosted learner 

enrolment numbers and meant a larger cohort of learners needing English and 

maths courses. The new classroom facilities allow learners to learn in a more 

conducive environment that enhances the learner experience as they feel valued, 

motivated and inspired to learn.  

Learning Resource Centre and Mobile technology 

As part of the redevelopment of Langley College a new modern Learning Resource 

Centre was created in 2013 which incorporates individual learning zones, 

collaborative learning areas and use of mobile technology. Learners have flexible 

access to exciting and enabling mobile technology that allows them to complete 

independent learning activities anywhere within the college. This facility was 

particularly useful for learners revising for GCSE English and maths exams and 

made it possible for us to provide flexible and personalised revision workshops. 

Information Learning Technology 

In 2014 the college developed a new ILT content developer and advisor role. It was 

initially a one year project but has now been extended to two years. There are five of 

these posts across college, one within each curriculum area. The role is managed by 

the respective Director of Curriculum, with additional monthly meetings with both the 

Deputy Principle for Curriculum and Quality and the Director of Quality and 

Innovation.  

The roles were designed to enable curriculum areas to meet the following targets 

from the ILT strategic plan: 

 Develop the use of Moodle across all areas with the target of having 10% of 

all teaching and learning online. 

  Develop the ICT/ILT skills of all staff to at least intermediate level. 

 Ensure all learners have access to ILT/ICT through the implementation of 

mobile devices. 

Impact 

Within the English and maths department the focus has been on developing the 

design and accessibility of the English and maths Moodle pages. In the next phase 

we will develop more interactive content and activities with voiceovers added to 

PowerPoint resources and add more video clips of actual class teaching to enable 

learners to revisit lessons as part of their revision or to develop independence in 

catching up learning that was missed. 



The ILT content developer has also worked one-to-one with lecturers to develop their 

use of technology, in particular the use of Excel, Moodle, Surface Pros and iPads.  

This aspect has worked particularly well, with the ILT content developer viewed as 

an integral team member, sharing the same office as staff thus enabling informal 

sharing of ideas, practice and some impromptu training and development. This has 

helped staff to overcome previous barriers to ILT and incorporate more ILT within 

lessons to engage learners.    

App of the week   

The implementation of specific apps for teaching and learning such as Socrative, 

Padlet and Educreations through “app of the week” training sessions has had the 

biggest impact of the various ILT changes. As a department, we held an ILT 

workshop to look at three different apps and how they could be used within teaching 

to motivate and engage learners through interactive activities. The training motivated 

staff to see the benefits of these apps, but another step was needed to ensure staff 

integrated these apps into their teaching. The idea of running an app of the week 

training programme over six weeks was developed. Staff attended a one hour 

training session arranged and run by the ILT content developer on Monday 

afternoons, where they were shown how to use the app for that week. They were 

then given time to familiarise themselves with the app, share practice and ask 

questions. They then had to implement the use of the app within lessons for the 

remainder of the week. 

Impact 

At the end of the week staff evaluated the use of the app within lessons looking at 

benefits, what worked well, what didn’t work and what they would do differently next 

time. Staff feedback indicated that the training was really beneficial as it made them 

embrace technology but in a way where they could see the potential benefits for both 

the learners and for their teaching environment. 

Inspirational quotes 

A feature of the new building 

improvement project was the use of 

inspirational quotes in the interior 

design with the aim of motivating 

and inspiring learners to achieve 

their full potential, and to reinforce 

the learning culture at the college. 



 
The image below is of the main entrance at Langley College and is the first 

inspirational quote that the learners are greeted with. It emphasises the college’s 

main mission statement, which is to have high expectations of all learners and for 

learners to have high expectations of themselves. 

 

 

 

 

 

 

 

 

 

 

 

Learner expectations 

The high expectations of learners cover success on course, as well as good 

behaviour in preparation for the world of work. The civility code, which is symbolised 

as a civility tree around college, was launched in 2012-13 as a standard interaction 

for staff and students and has now been embedded into college culture; learners on 

all courses and levels contribute to a culture of mutual respect. 



 

“What’s your P?” promotion 

To encourage learner motivation and independent learning, one manager shared an 

activity that he completed with his learners during induction. The idea is for learners 

to calculate the actual amount of time they spend actively learning. As a College 

Management Team, we felt that this was an important activity for all learners, and so, 

from September 2014, all learners now complete this activity during induction. 

Posters are displayed around college and their percentage of study time is followed 

up within tutorial activities. This was also a good opportunity to introduce formulas 

and further embed maths into everyday activities. 

 

 

 

 

 

 

 

 

 

 

 



 

DNA culture and development of Teaching and Learning 

In 2010 the college introduced the concept of “Stand Out Teaching and Learning” 

embracing all the qualities and concepts needed for outstanding practice. Stand Out 

champions were introduced to share practice and develop staff through training and 

development. The idea was to create a consistent and standardised approach to 

teaching and learning. All staff received training on Outstanding Teaching and 

Learning and attended training delivered by Bradley Lightbody.   

In 2012 the college created and introduced the DNA Model of Stand Out Teaching 

and Learning (EBC own model of teaching excellence based on Geoff Petty’s 

Evidence Based Learning – see resources ) This model was designed by expert 

teachers and managers and contains tried and tested teaching methods that work. 

The DNA Model of Standout Teaching and Learning (see Appendix 1 of this case 

study) brings greater transparency to what constitutes good to outstanding Teaching 

and Learning as well as the best strategies to use; it supports staff to refine their 

practice. This concept was further supplemented with the use of the DNA lesson 

plan that draws on the ideas of Bradley Lightbody’s diamond lesson approach (see 

http://www.collegenet.co.uk/download/Big_lesson_plan_notes.pdf). 

Impact 

Posters of the DNA of Teaching and Learning are displayed around college as part 

of the “Expect to be Challenged” model of learning, to reinforce the role that learners 

play in their own learning and development. Learners are encouraged to become 

independent learners inside and outside the classroom and are encouraged to 

practice skills and then reflect on progress within every lesson, to enable them to set 

themselves challenging targets and take ownership of their own learning. Within 

English and maths learners are encouraged to identify areas they need to develop 

and then discuss and agree these with their teacher. Learners are then set work on 

My Maths www.mymaths.co.uk or Khan Academy www.khanacademy.org for 

areas they need to develop. 

In 2014 the college profile for Outstanding Teaching and Learning moved from a 

static 7% to 16%. All curriculum areas have a minimum target of 20% outstanding 

teaching and learning. In English and Maths the grading profile for outstanding 

teaching and learning is 31% and our profile for good and better teaching and 

learning is 88%. 

Creation of a central department for English and maths 

In 2011 the college created The Learning and Development Academy, a central 

department in English, maths, Tutorials and Additional Learning Support. This new 

department needed 20+ posts for English and maths. Staff for these posts were 

mainly recruited from the Life Skills department which had 35 members of staff. Staff 

http://www.collegenet.co.uk/download/Big_lesson_plan_notes.pdf
../../../../suzanne/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.IE5/FVFY20YM/www.mymaths.co.uk
http://www.khanacademy.org/


within Life Skills had delivered either in-class or one-to-one support with some 

delivery of discrete English and maths provision, or they delivered purely discrete 

English and maths classes to adults. The majority of these staff had an honours 

degree in either maths or English, A levels and a Level 4/5 Subject Specialism. The 

majority also had a theoretical understanding and experience of supporting 

additional needs and tackling barriers to learning. This background experience and 

knowledge of how to overcome barriers to learning through application of support 

strategies has been hugely effective in developing learner motivation and self-belief. 

In subsequent years the college has adapted its delivery model for English and 

maths with staff moving away from a central staff room location to being placed 

within curriculum areas and teaching English and maths to specific curriculum 

learners. The current model is one with a central English and maths department, 

housed in one main staffroom, which is responsible for central delivery of GCSE and 

Functional Skills. There is a central grid position where all subject areas are required 

to timetable around agreed slots. Last year Foundation Tier GCSEs were deleted 

and all learners were offered Higher Tier GCSEs in English and maths. The primary 

reason for this was to improve value added for learners and enable them to achieve 

their full potential through stretch and challenge. 

Impact 

In 2013 -14, 372 learners were enrolled onto English and Maths GCSE. 60% of 

these learners achieved a high grade on both subjects.  

In 2014-15, 800 learners were enrolled onto English and Maths GCSE. 91% 

attended both exams. 

Embedding of English and maths  

In 2014-15, we decided to make English the main subject on all Level 1 

programmes. To achieve this we decided first to embed Speaking and Listening. As 

all curriculum areas use professional discussions and presentations as a way of 

assessing the subject knowledge of learners, developing these underpinning skills 

would enable an effective link between GCSE and Functional Skills and vocational 

areas and also enable learners to be more productive and effective in these 

assessments.   

We started by visiting all curriculum team meetings to give staff an overview of the 

project. Curriculum areas then highlighted all vocational teachers working on Level 

one programmes and training then focused on working with individual teachers. The 

project manager and vocational tutors worked together to discuss schemes of work 

and identify areas and topics where speaking and listening skills could be developed 

within the main curriculum area. Vocational teachers were paired with English 

teachers for their groups so they could work together to develop activities that would 



reinforce and underpin speaking and listening skills that would enable learners to 

communicate more effectively.  

Impact 

The project has raised greater awareness for both staff and learners. For vocational 

staff it has reinforced the need to develop underpinning skills and has also created a 

greater understanding of GCSE and Functional Skills and how they link to their main 

programme. For learners it has helped them to see English and maths as an integral 

part of their programme rather than just a qualification. This is an important aspect 

as it helps to motivate and engage learners to attend and achieve as they can see a 

clear link to their curriculum subject and achievement of this as well as subsequent 

achievement of wider goals. 

The project has also aided the development of working relationships between 

English and maths staff and vocational teams. This visible liaison is important for 

learners as it further reinforces the notion that English and maths is an integral part 

of their main programme. The majority of vocational staff have also been willing and 

positive and some have thoroughly enjoyed participating in the project. Learners 

view all staff as possible positive role models so vocational teachers being clearly 

motivated by English and Maths enables them to form the same links and engage 

more effectively with the subject.  

Starting the embedding process with speaking and listening has enabled vocational 

staff to build confidence with the subject to then enable further embedding of  

English and maths skills through mini projects based within curriculum subjects. 

Future Development 

Further embedding of English and maths will continue in 2015-16. Training from the 

English and maths department will focus on interpretation of new BKSB 

assessments and how this information informs individual lesson plans to enable 

each learner to develop or reinforce English and maths skills within activities. 

Training will also focus on how to develop differentiated and personalised 

underpinning activities for English and maths within vocational theory classes and 

identify areas within the scheme of work where this can take place. This training 

event will also enable collaboration on areas of the English and maths curriculum 

that can be embedded more easily by vocational areas.   

For English there will be further embedding and development of underpinning 

reading and writing skills. Embedding of maths began primarily in areas of sport and 

construction. This will be built on within 2015-16 through further development across 

college with a focus on maths skills within all Level One and Two programmes. 

Curriculum design of English and Maths GCSE 



In English GCSE delivery there was a logistical struggle with controlled assessments 

and learners were performing less than expected. In 2013-14, we changed to the 

iGCSE English syllabus and delivered the Edexcel Certificate in English Language. 

The course is anthology based and is assessed through two exam papers; paper 1 is 

worth 70% of the final mark and paper 2 is worth 20% of the final mark. A further 

10% is based on three speaking and listening assessments. Learners liked the fact 

that they were not studying Of Mice and Men and that it was a different course to 

what they had previously studied at school. This definitely aided motivation and 

engagement within classes. Learners also liked that it was anthology based and 

covered extracts from nineteen different texts. This meant that if they did not engage 

with a text one week they were motivated by the idea of a different text the following 

week.  

The texts cover a wide range of topics and key themes and enabled teachers to 

create useful and relevant learning links to concepts that learners would relate to.  

For example, “A Hero” looks at the topic of fears, so a starter activity linked the idea 

of fear to the “I’m a Celebrity” TV series. 

For both English and maths GCSE, we have focused on creating a scheme of work 

that has a balance between developing underpinning skills and teaching the content 

of the syllabus. We try to enable learners to identify their individual starting point 

within the subject and to discuss previous learning experiences. It is important that 

learners can identify what areas and strategies worked well and what did not work so 

well last time as this is key to enabling success this time with English and maths. We 

also emphasise what learners know and what they can do and use these as building 

blocks to then build subsequent skills. Clear target setting based on individual needs 

is used to inform activities for lessons. 

In maths, learners are taught to identify different types of questions within the Higher 

Tier paper so that they can navigate through building on their individual strengths 

and knowledge of different topics. 

Within lessons staff use a mixture of learning activities from flash cards, tarsia 

puzzles1, use of My Maths and Khan Academy, as well as the use of interactive 

learning technologies. Learners are also encouraged to do an hour of maths 

homework a week using online learning resources. 

Activities for English have been quite collaborative to facilitate learner exploration of 

a text through group discussions where learners are developing knowledge and 

understanding from each other. Padlet was used to facilitate the feedback of group 

discussion and encouraged more participation in this part of the lesson. 

Within English we have trialled the theory of “double decker” lessons (Geoff Petty 

concept) where both the course content and the teaching of evaluative and analytical 

                                                             
1
 http://www.mmlsoft.com/index.php/products/tarsia  

http://www.mmlsoft.com/index.php/products/tarsia


skills take place at the same time. This concept has worked exceptionally well in 

enabling learners to understand texts and course content within lessons but has also 

enabled them to apply these new found evaluative skills within their main 

programme.   

English and maths teachers have also developed a culture of open communication 

with learners through reflective bubbles at the end of lessons and communication via 

email and Moodle outside of the classroom. This has allowed learners to ask 

questions to facilitate independent study but has also enabled staff to keep learners 

attending if there is a problem. One of the maths team created a “Whats App” group 

for his maths class where they could discuss maths topics, collaborate over 

homework and problem solve questions as a group. This developed a collaborative 

approach to maths where learners found mathematical problems interesting and also 

encouraged learners to keep attending as there was open dialogue. 

Recommendations to ensure learners are motivated 

Challenges that can affect learners’ motivation, and solutions to overcome these are: 

 Be clear about staffing needs and ensure prompt recruitment – plan when to 

advertise. We did not get this right last year as we struggled to recruit 

established members of staff, and had to rely on temporary members of staff, 

which resulted in some learners having different teachers throughout the year. 

Consistency is important in ensuring learner motivation and subsequent 

success. 

 Have a clear training plan for new GCSE staff. What has worked for us is 

encouraging collaboration on lesson planning and sharing of resources and 

ideas. 

 Timetabling – having a central grid system for English and maths classes, 

coupled with a clear timetabling strategy that all vocational staff timetable 

around English and maths first, is crucial. However, spending time on training 

and having regular meetings with vocational staff about timetabling is also 

needed to ensure that everyone is clear on the process. We did not invest 

enough time in training and checking of understanding of vocational teams 

concerning timetabling GCSE and Functional Skills slots. The result was that 

both GCSE and Functional Skills slots appeared on individual learner 

timetables and curriculum areas had not fully considered the impact on their 

own timetable where there were mixed group of learners needing both GCSE 

and Functional Skills. This year curriculum areas are streaming their learners 

into clear groups of those that need GCSEs and Functional Skills, and those 

that are exempt, to ensure there are not big gaps between main curriculum 

lessons.   



 There needs to be a clear strategic plan for enrolments onto study 

programmes, including English and maths, and which is a whole college 

approach.  

 Have a clear strategic plan for embedding of English and maths across 

college with a clear training plan. Training and support of staff to embed 

English and maths can be time consuming and overwhelming for one or two 

people to lead on. To improve this process the college has created and 

developed a new Teaching and Learning Coach role. These roles will enable 

effective support of embedding and promoting of English and maths across 

college. These posts will enable teamwork to develop underpinning skills and 

will ensure that there is a balance of one-to-one , group, and whole college 

training that is essential in developing effective English and maths skills and 

quality of teaching and learning. 

 Be bold – trial different models and different approaches. We have 

experimented with different models and different structures and have then 

revised them accordingly following feedback as this is a crucial part of the 

change cycle. 

 



 

EBC Case Study; Appendix 1: Resources 

 

 
 
 
DNA Lesson Plan: Make sound plans 
 

Teacher  Course Group  

Unit Title / No.  Topic/Skill  

Week Number    

Date  Lesson time  



 

Aim: 
 

Objectives: What skills, knowledge or understanding will learners be expected to gain in this lesson? 
 
 
 
 

 

Lesson section Time 
Teaching activity 
(include assessment) 

Learner activity 
(include expected 
assessment) 

Resources Eng./maths/ICT 

Lesson start 

 Appetiser      

 Recap of 
Learning 

     

 ‘Big Picture’ 
and 
objective / 
key 
questions 

     

Lesson Development 

 Exposition of 
new learning 
– why the 
topic is 
important, 
how it links 
into the 
exam/schem
e 

     

 Questions 
and answers 

     

 Active 
Learning 

     

Lesson Conclusion 

 Check      

 Summarise      

 Bridge      



Notes  


